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in future. As literature mentioned above indicated that self-doubt in gifted girls was associated 
with a decrease in educational and occupational aspirations, such beliefs might function as a 



 4

lead to a change in confidence in one's ability and can have devastating effects. As mentioned 
above, poor self-confidence can further lead to lowering aspirations and changing professional 
plans. Researchers also identified various factors that might be beneficial in supporting gifted 
girls to overcome these barriers: providing mentors and positive (female) role models, 
intervention programs focused on specific needs of gifted girls, and offering possibilities to them 
to test their capacities in a supportive environment.  

 
Taking all previous considerations into account, the following implications for 

interventions and research can be identified. 
 
• Adolescence could be viewed as an appropriate (or, even, critical!) period for 

providing support, encouragement and (possibly) counseling services to gifted girls, as 
overwhelming “open issues” and unresolved problems that occur in teenage period could follow 
some of gifted girls throughout their life path, or even progress. The latter assessment has been 
consistent with research findings that the conflicts and barriers become more apparent as gifted 
girls mature and face decisions at critical junctures in their lives. In fact, the intersection of these 
factors (ability, age, career choice, and personal decisions relating to marriage and children) may 
result in additional internal barriers (Reis, 2002). Consequently, it might be suitable to: 

 
a) Organize well-designed extra-curricular programs that would address specific needs of 

gifted girls and provide challenging learning opportunities tsuut(1.876 (fem)1uut.7(ls )10.examte)8.pabls of 
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wishes, and that girls have been bombarded with unrealistic and superficial images that put 
pressure on them to be physically attractive (Hanson, 1995; Heller & Ziegler, 1996; Randall, 
1997; Reis, 1998; 2001). One relevant study (Noble, 1989) summarized interpersonal obstacles 
in the following manner: rejection by family, teachers, and peer groups; growing up in impaired 
families; and underestimation of abilities by families, while among socio-cultural barriers, 
“double messages” were notified, i.e., those which “posit inconsistent and mutually exclusive 
expectations for gifted individuals and for women". “Double messages” received by gifted girls 
have been somewhat differently described in other studies: to strive for excellence - but not to 
stand out too much; to do their best - as long as their best isn't better than everyone else's best; to 
excel in school - but not to enter careers that are traditionally male (Bell, 1989; Callahan, 
Cunningham, & Plucker, 1994). In addition to “double messages”, authors also noted difficulties 
to reconcile messages gifted girls receive from different environments (home, school and society 
as a whole). Some authors also mentioned that religious background and religious training, 
received in childhood and adolescence might be associated with confusion and concerns whether 
pursuing one’s talents should be considered “selfish” and contradictory to religious beliefs (Reis, 
2002). 

 
Influence of school and teachers: Teachers may send encouraging but also discouraging 

messages to gifted girls, through a variety of behaviors (including non-verbal ones), such as 
amount of attention given to students of different sexes, attribution of their successes either to 
ability or effort, willingness and skill to recognize talent/gift and respond to students’ needs, etc. 
A few illustrations of research studies will be provided in order to reveal how teachers might 
become “mediators” of stereotypes. One study implied that teachers judged both gifted girls and 
boys to be gifted in stereotypical areas. Boys were judged gifted in physical, technical, and in 
strategic areas; girls were judged gifted in artistic and in social/emotional areas (Gagne, 1993). 
In particular, teachers’ expectations and attitudes towards girls’ achievement might have a 
profound impact in subjects like math and science. Girls talented for math and science thus 
could be confronted with stereotypic perceptions of their ability or internalize lower 
expectations of teachers. Evidence on stereotypic teachers’ beliefs regarding attribution of 
success in math was found in some studies (e.g., Fennema, 1990); i.e., teachers attributed 
success of their most capable male students more often to ability, and less often to effort, while 
the pattern was reverse for attribution of success of the most capable girls. Further, other studies 
indicated that boys dominated classroom communication, including the number of times 
teachers call on them and the amount of time they talk, whereas "high achieving girls receive the 
least attention" (Callahan, Cunningham, & Plucker, 1994). Another study, however, implied 
interesting differences across gender in perception of teachers’ attention – boys perceived 
inequities in the classroom to a greater extent than did girls. Gifted boys reported that the 
assertive, academic behaviors of boys received more attention of the teacher, while gifted girls 
perceived no difference in attention given by the teacher (Feldhusen and Willard-Holt, 1993). 
Content analyses of school text-books from gend
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teenage girls to face and cope with barriers to their achievement that have been identified in the 
literature. They noted several factors that had favorable influence in a process of overcoming 
these barriers. In particular, the modeling of discussion, debate, and decision-making, mothers as 
female role models, and early encouragement of independent problem-solving behaviors led to 
greater effectiveness in compensating for these barriers. Some authors emphasized that mothers 
had a particular influence on their gifted daughters, e.g., talented girls with career-oriented 
mothers tended to develop a variety of talents and interests early in life and felt less conflict 
about growing up and becoming independent, autonomous women (Reis, 1998). On the other 
hand, it was also reported that relevant attributes found in older talented women, such as 
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“Beating the odds” – extra-curricular science education programs 

 
In a view of the previously-described findings, my experience (in the period 1990-2002) 

in addressing needs of gifted girls might be summarized as follows – how I as practitioner 
(creator of programs for gifted students and counselor of gifted girls) attempted to deny 
predictions, which I made as a researcher (and predictions of other researchers). Overview of 
studies on external and internal barriers clearly indicate a necessity to support some gifted girls 
to overcome, for instance, a feeling of deep self-doubt and to develop their talents, in spite of 
obstacles they face in the immediate surrounding (e.g., parental underestimation of their 
abilities, hostility of the peer group, etc). In other words, how to help some gifted girls (who are 
faced with difficulties) – to “beat the odds” and struggle against “self-fulfilling prophecies” 
mentioned above?  

 
Support to gifted girls was provided within the model of advanced extra-curricular 

science education of the gifted, developed in Petnica Research Center, the first alternative 
educational center (outside of the regular school system and independent of educational 
authorities) in the former Yugoslavia. The Center organized educational programs, primarily for 
high school students, but also for university students, and teachers, as well as research studies in 
different scientific disciplines. It is worth notifying that the Center was initiated more than 20 
years ago by a group of young experts and students who were not familiar with theoretical 
conceptions of giftedness (although the model developed in the Center have had certain 
resemblances with Renzulli’s conception of giftedness). Even, the policy of the Center implied 
avoidance of the very term “gifted” in official contacts with schools and during implementation 
of the programs; expressions like “highly interested for additional learning” or “highly 
motivated for science” were used instead. Such policy was based on a belief that labeling 
students as gifted might impose on them adults’ expectations and plans (which could differ from 
students’ own expectations and plans).  

 
Several aspects of the programs proved to be beneficial for providing supportive, but 

also challenging environment for development of gifted girls.  
 
• Beliefs about “giftedness” and selection procedures: Contacts with a majority of 

high schools at the national level were established, so students from all parts of the country 
(almost the entire high-school age group) had a possibility to apply. Consequently, programs 
were highly selective; the number of candidates/applicants was 3 to 10 times larger than the 
number of attendants (depending on a particular program they applied for). Selection criteria 
emphasized the importance of motivation, highly-developed interests and creativity, rather 
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shift paradigms in gifted education from "mystery" model to “mastery" model of giftedness has 
been present in the recent literature, e.g., Matthews and Foster, 2006).  

 
• Organization and underlying principles: Extra-curricular science education 

programs for gender-mixed groups of students were provided (free-of-charge) in various 
scientific disciplines – mostly, natural sciences, math, computer science and electronic 
engineering, but also several fields of social science. Programs were implemented in annual 
“cycles”, consisting of 4-5 mutually-dependent courses, which involved complex content and 
topics that were not covered in regular curricula (mostly, the content was far beyond 
knowledge of regular high school students). Students spent app. 30 days per year in the 
Center; thus, their contacts with school-mates and peer groups (and socio-emotional 
development) were not obstructed, and a possibil
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successful former students were invited (upon entering the university) to become so-called 
younger associates, i.e., to participate in educating subsequent “generations” of students, as 
mentors. This specific form of mentorship proved to have extremely favorable outcomes – these 
young mentors invested a lot of effort in providing individualized training and support to 
(slightly) younger students-colleagues; their commitment, patience and motivation was 
enormous, and often exceeded those of adult mentors. Involvement of younger mentors was, 
possibly, the most appealing aspect of these programs for the gifted, and contributed to internal 
dynamics and programs’ attractiveness. Further, the mentorship system was “self-generating”, as 
new mentors were appointed each year, while old ones, upon graduation, continued to visit the 
Centre as guest-lecturers or part-time research associates.  

 
• Girl-friendly environment and its outcomes: Throughout the programs, a special 

attention was paid to needs of gifted girls, particularly those who experienced difficulties in the 
family, a lack of understanding and support in their immediate surrounding, or those who 
encountered numerous other problems, due to low socio-economic status of the family. Further, 
as mentioned above, most programs were organized in natural sciences and similar disciplines, 
so girls involved in these programs were often confronted with the conflict between their 
interests and stereotypic perceptions of their families and peers. Informal discussions about their 
problems and counseling services were provided; girls were particularly encouraged to gain or 
maintain confidence in their abilities and keep their educational/professional aspirations. 

 
Outcomes could be described as encouraging.  
 
In the period 1990-2002, girls made up roughly 50% of program participants (the 

percentage ranged from 47 to 52). This proportion of girls could be partially attributed to 
selection criteria (with all other conditions equal, girls were slightly favored in selection 
procedures for e.g., computer science, physics and electronic engineering, whereas boys had a 
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My research related to gifted students (Brankovic, 1995-2002)2 solved some dilemmas, 
but led to many other, new dilemmas. Only a sketchy illustration of some research findings will 
be notified here (more detailed description will be provided during the presentation).  

 
Case studies of gifted girls, focused on non-cognitive factors linked with educational 

and professional aspirations revealed that some girls had not coped well with external and 
internal barriers notified above. However, it was found that many of them maintained their plans 
and dreams, and demonstrated an enormous courage and strength, even when faced with 
extremely difficult problems in the family, emotional abuse or different consequences of 
poor social status.  

 
Some other research findings (based on quantitative methods),
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be mediated by non-cognitive factors. However, conclusive findings could be obtained only 
through a longitudinal study.  

 
Further, male and female students who attended advanced-level/second-year courses 
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specific instructions and detailed guidelines to teachers how to integrate gender equality 
perspective into school practice, e.g. suggestions how to organize workshops and exercises for 
children on gender equality, and to develop a gender-sensitive approach to teaching during 
regular school classes on different school subjects, or extra-curricular activities (using 
interactive teaching techniques, developed within the model of active learning; Ivic et al., 1997). 
External evaluation (Jankovic, 2005) of the project and the manual, based on a variety of 
indicators and follow-up analyses of application of the manual in practice, revealed extremely 
favorable outcomes of the program (more detailed information on this will be provided during 
the presentation). Further, external evaluation, and analyses of two independent reviewers 
implied that the manual was well-designed, attractive, useful, inspiring for further 
implementation and highly applicable in the school practice. Other evaluation analyses 
(Brankovic, 2005; Brankovic and Ignjatovic, 2005) indicated e.g., that almost all teachers who 
participated in the programs assessed the suggested model of gender-sensitive teaching as useful 
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involvement in curriculum planning (integrating gender-related topics into programs for 
different school subjects), monitoring educational policy at all levels (primary, secondary and 
university education), monitoring practical work of educational institutions and developing 
mechanisms for alleviating gender discrimination in educational practice, creating gender-
sensitive teaching methods and developing manuals and guidelines for teachers, monitoring 
the portrayal of women in media, etc.  
 

• Analyzing curricula and school text-books for elementary and high schools from 
gender equality perspective, and providing clear guidelines/recommendations to 
future authors of text-books (i.e., introducing a “brand” – “gender-sensitive text-
book”). The latter assumes that educational authorities should adopt the guidelines 
as mandatory for authors of school text-books, and assure that guidelines are 
implemented in practice 

 
• Introducing gender equality issues and issues related to barriers to realization of 

potential in gifted girls into curricula at the Teaching Faculty and/or other 
college/university programs for future teachers  

 
• Introducing gender awareness seminars as integral part of in-service teachers’ 

training (preferably, supplemented with manuals that will provide concrete 
examples how to implement gender-sensitive approach to teaching in regular 
classroom) 

 
• Organizing similar programs for policy makers (members of relevant ministries, 

parliamentarians, members of bodies responsible for developing curricula and text-
books), as well as media representatives 

 
• Analyzing the policy of donors in under-developed countries from perspective of 

gender equality 
 

• Supporting programs of women’s NGOs, which are focused on teachers as target 
group (e.g., programs on prevention of gender-based violence and other gender-
related issues) 

 
• Assuring that university programs on gender studies are created (or maintained) as 

integral part of university education system 
 

• 
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• Applying models of identification of the gifted that will take into account interests, 
independent creative products (artistic, scientific, etc.), essays on aspirations, self-
reported engagement in extra-curricular activities (i.e., models that would rely on 
self-descriptive techniques, and use IQ scores and personality measures only as 
additional indicators) 

 
• Organizing centers for the extra-curricular education of gifted students (with 

professional staff previously trained to address specific needs of gifted girls) 
and/or organizing other sporadic extra-curricular programs, e.g., activities focused 
on encouragement of gifted girls to conduct self-selected small-scale independent 
research studies, or artistic projects 

 
• Considering a possibility for affirmative action measures related to participation of 

girls in programs for the gifted (particularly, in science and math); encouraging 
participation of girls in all different forms of extra-curricular activities 

 
• Organizing specially designed courses aimed at developing leadership skills in 

gifted girls 
 

• Developing mentorship programs for girls who are identified as gifted in high 
school, including mentorship based on peer education model (appointing mentors 
who are only a few years older than gifted girls) 

 
• Organizing programs for parents that would enable them to identify and encourage 

girls’ interests/needs and question their own stereotypes related to gender roles  
 

• Organizing round tables and/or discussions in regular schools, aimed at providing 
female role models (e.g., inviting women who succeeded in achieving their own 
professional and personal goals to facilitate such round tables in schools, and 
enabling girls to discuss their dilemmas about career aspirations and choices with 
them) 

 
• Providing distance-learning opportunities for gifted girls; supporting electronic 

journals aimed at popularization of science and art among young people (that 
would publish articles on thought-provoking topics beyond school curricula); 
encouraging establishment of Websites for exchange of experiences between 
eminent women and young girls 

 
• Providing career counseling at high school age 

 
• Offering counseling opportunities to gifted girls in regular schools, organizing 

self-support groups for them 
 

• Conducting research on culturally-specific barriers to the realization of one’s 



 15

References: 
 

American Association of University Women (AAUW). (1991). Shortchanging girls, 
shortchanging America: A call to action. Washington, DC: The American Association of 
University Women Educational Foundation.  

Arnold, K. (1993). Academically talented women in the 1980s: The Illinois valedictorian 
project. In K. Hulbert & D. Schuster (Eds.), Women's lives through time: Educated American 
women of the twentieth century (pp. 393-414). San Francisco: Jossey-Bass. 

Arnold, K. (1995). Lives of Promise. San Francisco: Jossey-Bass. 

Arnold, K., & Denny, T. (1985). The lives of academic achievers: The career aspirations of 
male and female high hoof valedictorians and salutatorians. Paper presented at the annual 
meeting of the American Educational Research Association. Chicago, Illinois.  

Baranovic, B. (2000). Portrayal of women in Croatian literature textbooks. Zagreb: IDIZ (in 
Croatian). 

Bell, L. A. (1989). Something's wrong here and it's not me: Challenging the dilemmas that block 
girls' success. Journal for the Education of the Gifted, 12, 118-130. 

Benbow. C. P., & Arjmand, O. (1990). Predictors of high academic achievement in mathematics 
and science by mathematically talented students: A longitudinal study. Journal of Educational 
Psychology, 82(3), 430-441. 

Brankovic, B. (1996). A Myth of Maladjusted Gifted: A Comparison of Gifted and Non-gifted on 
Personality Measures. Valjevo: Petnica Research Center. 

Brankovic, B. (1996). Perceived Family Interaction and Self-Concept in the Gifted. Valjevo: 
Petnica Research Center. 

Brankovic, B. (1996). Relations between Self-Concept and Abilities in Gifted Adolescents: 
Gender Differences and Gender-role Beliefs. Valjevo: Petnica Research Center. 

Brankovic, B. (1996). Relations between Self-Concept and Family Social status in the Gifted: 
Differential Impact of Poverty in Males and Females. Valjevo: Petnica Research Center. 

Brankovic, B. (1996). What “Makes Giftedness” in a Specific Cultural Context:- Comparison of 
Gifted and Non-gifted on Self-Concept Measures. Valjevo: Petnica Research Center. 

Brankovic, B. (1997). Application of the SAT-M on the Sample of the Petnica Research Center’s 
Attendants. Valjevo: Petnica Research Center. 

Brankovic, B. (1997). On Giftedness – I am Different, You Should not Be Upset. In Krnjaic, Z., 
Djuric, T., Maksic, S., Bugarinovic, N., Brankovic, B., Majic, V. Looking for the Miracle – 
Giftedness and Professional Development (pp. 75-83). Belgrade: Serbian Labor Market Agency. 
(in Serbian) 

Brankovic, B. (1997). Relations between the Social Status and Self-Concept in the Gifted 
Adolescents. Paper presented at the Tenth Congress of Yugoslav Psychology, September 30-
October 3, Petrovac na moru, Yugoslavia, Book of Abstracts (in Serbian) 

Brankovic, B. (1999). Family Relations and Self-Concept in Adolescents. In: Pesic, M., 
Brankovic, B., Tomanovic-Mihajlovic, S., Dejanovic, V. Children’s Participation in Focus (pp. 



 16

147-187). Belgrade: Yugoslav Child Rights Center, with support of Redd Barna (Norway), Save 
the Children (UK) (in Serbian) 

Brankovic, B. (2002). Project: Basic Gender Awareness Program for Primary and Secondary 
Schoolteachers in Serbia, Panel-presentation at International Conference on Education Reform 
in Serbia: First Steps and Forthcoming Challenges, Ministry of Education and Sports of the 
Republic of Serbia, September 5-7, 2002, Belgrade, Yugoslavia (in Serbian) 

Brankovic, B. (2004a). Male mind and female heart: Relations between intellectual abilities and 
self-concept among the gifted (key findings). In: Brankovic, B and Ignjatovic, T. (Editors). 
Gender Equality in Schools: manual for teachers, for internal use: designed for teachers who 
attend seminars within the project Teaching for Equality. Belgrade: Belgrade Women’s Studies 
Center, pp. 89-93 (in Serbian) 

Brankovic, B. (2004b). Summary of evaluation of the pilot project on gender equality. In: 
Brankovic, B and Ignjatovic, T. (Editors). Gender Equality in Schools: manual for teachers, for 
internal use: designed for teachers who attend seminars within the project Teaching for 
Equality. Belgrade: Belgrade Women’s Studies Center, pp. 110-115 (in Serbian) 

Brankovic, B. (2005). Final report on the project: Teaching for Equality: The first step towards 
integration of gender equality issues into the regular curriculum for students and teachers in 
Serbia, for Canadian International Development Agency. Belgrade: Belgrade Center for 
Women’s Studies and Gender Research. 

Brankovic, B., & Ignjatovic, T. (Editors). (2004). Gender Equality in Schools: manual for 
teachers, for internal use, designed for teachers who attend seminars within the project 
Teaching for Equality. Belgrade: Belgrade Women’s Studies Center, pp. 1-128 (in Serbian). 

Brankovic, B., & Ignjatovic, T. (2005). Gender Equality in School. Paper presented at 7th Expert 
meeting: Educational Research and School Practice – Democracy through Education in Serbia 
and the Region, Institute for Educational Research and Council of Europe, Belgrade, Serbia and 
Montenegro, December 12-13, 2005 (in Serbian) 

Brankovic, B., & Opacic, G. (1996). Relations between Cognitive Abilities and Self-Concept in 
Intellectually Gifted Adolescents. Paper presented at the Second Scientific Conference 
“Empirical Research in Psychology”, Faculty of Philosophy, University of Belgrade, February 
14-16, Belgrade, Yugoslavia, Book of Abstracts (in Serbian) 

Callahan, C. M., Cunningham, C. M., & Plucker, J. A. (1994). Foundations for the future: The 
socio-emotional development of gifted, adolescent women. Roeper Review, 17, 99-105.  

Davis, G. A., & Rimm, S. B. (1994). Education of the gifted and talented. Boston: Allyn and 
Bacon.  

Dickens, M. N., & Cornell, D. G. (1993). Parent influences on the mathematics self-concept of 
high ability adolescent girls. Journal for the Education of the Gifted, 17, 53-73.  

Eccles, J. S. (1985). Why doesn't Jane run? Sex differences in education and occupational 
patterns. In F. D. Horowitz, & M. O'Brien (Eds.), The gifted and talented: Developmental 
perspectives (pp. 251–295). Washington, DC: American Psychological Association. 

Feldhusen, J. F., & Willard-Holt, C. (1993). Gender differences in classroom interaction and 
career aspirations of gifted students. Contemporary Education Psychology, 18(3), 355-362.  

Fennema, E. (1990). Teachers' beliefs and gender differences in mathematics. In E. Fennema & 
G. Leder (Eds.), Mathematics and gender (pp. 1-9). New York: Teachers College Press.  



 17

Gabor, A. (1995). Einstein's wife: Work and marriage in the lives of five great twenty-first 
century women. New York: Viking/Penguin. 

Gagne, F. (1993). Sex differences in the aptitudes and talents of children as judged by peers and 
teachers. Gifted Child Quarterly, 37, 69-77.  

Hanson, E. (1995). Reaching out to gifted girls through television. Gifted Child Today, 18(3), 8-
9, 41.  

Heller, K. A., & Ziegler, A. (1996). Gender differences in mathematics and the sciences: Can 
attributional retraining improve the performance of gifted females? Gifted Child Quarterly, 40, 
200-209.  

Hollinger, C. L., & Fleming, E. S. (1984). Internal harriers to the realization of potential 
correlates and interrelationships among gifted and talented female adolescents. Gifted Child 
Quarterly, 28, 135–139. 

Hollinger, C. L., & Fleming, E. S. (1992). A longitudinal examination of life choices of gifted 
and talented young women. Gifted Child Quarterly, 36, 207-212 

Ignjatovic, T., & Bogdanovic, M. (2004a). Manual for teachers’ training, module one: Gender 
Awareness. Belgrade: Belgrade Center for Women’s Studies and Gender Research (in Serbian) 

Ignjatovic, T., & Bogdanovic, M. (2004b). Manual for teachers’ training, module two: On 
Gender Equality in Education. Belgrade: Belgrade Center for Women’s Studies and Gender 
Research. (in Serbian) 

Ivic, I., Pesikan, A., Jankovic, S., Kijevcanin, S. (1997). Active learning: Manual for 
Application of Active Methods of Teaching/Learning. Belgrade: Institute for Psychology, 
Ministry of Education of the Republic of Serbia, Ministry of Education of the Republic of 
Montenegro, and UNICEF Office in Belgrade. (in Serbian) 

Jankovic, D. (2005). External evaluation of the project Teaching for Equality: The first step 
towards integration of gender equality issues into the regular curriculum for students and 
teachers in Serbia



 18

Marsh, H.W. (1991). Failure of high-ability high schools to deliver academic benefits 
commensurate with their students’ ability levels. American Educational Research Journal, 28, 
445-480 

Marsh, H.W. (1991). The failure of high-ability high schools to deliver academic benefits: The 
importance of academic self-concept and educational aspirations. American Educational 
Research Journal, 28, 445-480 

Marsh, H.W. (1993a). Academic self-concept: Theory, measurement and research. In: J. Suls 



 19

Randall, V. (1997). Gifted Girls: What Challenges Do They Face? Gifted Child Today 
Magazine, Vol. 20, Issue 4 

Reis, S.M. (1991). The need for clarification in research designed to examine gender differences 
in achievement and accomplishment. Roeper Review, Vol. 13, Issue 4 

Reis, S. M. (1998). Work left undone: Compromises and challenges of talented females. 
Mansfield Center, CT: Creative Learning Press. 

Reis, S.M. (2001). External Barriers Experienced by Gifted and Talented Girls and Women. 
Gifted Child Today Magazine, Vol. 24, Issue 4 

Reis, S.M. (2002). Internal Barriers, Personal Issues, and Decisions Faced by Gifted and 
Talented Females. Gifted Child Today Magazine, Vol. 25, Issue 1 

Reis, S.M. (2003). Gifted girls, twenty-five years later: Hopes realized and new challenges 
found. Roeper Review, Summer2003, Vol. 25, Issue 4 

Reis, S.M., & Callahan, C. M. (1996). My Boyfriend, My Girlfriend, or Me: The Dilemma of 
Talented Teenaged Girls. Journal of Secondary Gifted Education, Vol. 7, Issue 4 

Sadker, M., & Sadker, D. (1994). Failing at fairness: How America's schools cheat girls. New 
York: Macmillan.  

Schuler, P. A. (1997). Characteristics and perceptions of perfectionism in gifted adolescents in a 
rural school environment. Unpublished doctoral dissertation, University of Connecticut, Storrs. 

Walker, B. A., Reis, S. M., Leonard, J. S. (1992). A developmental investigation of the lives of 
gifted women. Gifted Child Quarterly, 36, 201–206. 

Women Action and Foundation Open Society Institute – Office in Montenegro, East-East 
Program (2004). Overcoming Gender Stereotypes in Primary Education. (in Bosnian-Croatian-
Serbian and English) 
 


